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Abstract 

In the early 2000s, the Brazilian government implemented policies aiming to 

expand access to higher education to students from disadvantaged socioeconomic 

backgrounds. Using the dataset from the Higher Education Exam, this research 

analysed the change in the socioeconomic profile of students finishing four 

undergraduate courses (Medicine, Law, Computer Science and Mathematics) from 

2004 to 2016. Research was also done into the change in the socioeconomic profile 

depending on the administrative type of the higher education institution or the time 

of the day that the course was offered. Descriptive statistics and contingency tables 

of students’ socioeconomic background throughout the years are displayed. The 

results demonstrated that the expansion of higher education increased the number 

of students from more disadvantaged socioeconomic backgrounds in Law, 

Mathematics and Computer Sciences. However, students in Medicine continued to 

be from a more advantageous socioeconomic background. Moreover, when 

considering the type of higher education institution and time of the day the course 

was offered, students from an advantaged socioeconomic background finishing a 

Law degree tend to study in the morning and in the prestigious public higher 

education institutions in Brazil. 
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1 Introduction  

Aim 1.1 
The aim of this research is to discover whether or not there has been a change over the last 12 

years in the socioeconomic profile of students completing higher education in Brazil.  

Background 1.2 
Brazil achieved economic stability during the 1990s and this reduced levels of poverty and 

inequality in the country (Torche, 2014). This led to an increase in demand of highly skilled 

employees and in turn access to higher education degrees. Consequently, the country had 

huge education reforms, resulting in educational attainment increasing from 3.8 years of 

schooling in 1990 to 7.2 years by 2010 (Bruns et al. 2011). Studies show that the effect of a 

student’s socioeconomic background and their likelihood of completing lower levels of 

education have decreased greatly (Do Valle Silva, 2003). This research is going to focus on 

finding out if the same is true for the higher education system in the country. Higher 

education in Brazil is split into public and private universities. Public universities are free to 

students and therefore offer more limited spaces on their courses, this means they tend to 

accept those with only the highest marks on the very competitive entrance exam, resulting in 

those from more privileged backgrounds (who will have attended private high schools, 

preparing them more thoroughly for said exam) gaining access to these prestigious public 

universities, whilst those students whom attended lower-quality public high schools end up in 

low-quality private universities. To help reduce the relation between education levels and 

social inequalities the Brazilian government put numerous educational policies in place to 

expand access to higher education for students from disadvantaged socioeconomic 

backgrounds and starting in 2001, several public higher education institutions implemented 

affirmative action policies. The federal government also implemented policies aiming to 

increase the number of students in higher education by creating institutions in remote places 

in the country, increasing capacity of existing public institutions, providing scholarships for 

students studying in private institutions, increasing the number of courses offer at night in 

public institutions1, and allocating 50 per cent of places in federal universities to students 

who attended public upper secondary education.   

Research 1.2 
To help investigate the aim, three research questions were formed on which the following 

report will be structured around: 

1. Is there a change in the socioeconomic profile of students graduating in Medical 

School, Law School, Mathematics and Computer Science in the last 12 years in 

Brazil? 

2. Is there a change in the socioeconomic profile of students when we consider the type 

of higher education institution? 

3. Is there a change in the socioeconomic profile of students when we consider the time 

of day they attended the course? 

                                                           
1 Universities in Brazil offer night time courses of the same standard as day courses (by law) this was 
introduced to make prestigious universities more inclusive of students from lower socioeconomic background 
as this allows them to work throughout the day to fund their education or support their families. 
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Medical School, Law School, Mathematics and Computer Science courses were chosen to be 

the focus of this research as they having varying qualities which will give a fairer view of the 

overall change in the socioeconomic profile of students in higher education in Brazil. 

Medicine is a very elite course dominated by people from more educated backgrounds as well 

as being the highest earning degree in Brazil (R$8459.45, average monthly income), Law 

School was chosen for a similar reason: with it having a very high enrolment rate as well as 

being the highest earning humanities degree (R$4675.19, average monthly income) (Dias 

Lopes, 2016). Due to Brazil being a NIC (Newly Industrialised Country) they are 

continuously trying to keep up with technological advancements elsewhere hence Computing 

Science was selected, as it’s an ever growing necessity in the current economic climate. 

Mathematics was picked as it is interesting to see the change of students within what is 

thought to be a traditional and low earning degree.  

The Higher Education National Exam (ENADE) datasets were used to examine the change in 

the profile of students completing higher education in Brazil. The Higher Education National 

Exam was created in 2004 and is used as quality control of the students. ENADE evaluates 

different undergraduate courses every year with students in their first and final year sitting the 

test, they are also required to fill out a socioeconomic questionnaire, the results from this 

questionnaire were used as the data for this research. Although the ENADE questionnaire that 

was processed has data on students both in their first and last year of higher education, this 

research only contains figures relating to those in their final year as Brazilian undergraduate 

degrees tend to be achieved over a long period of time (around five to six years)  and this 

results in an elevated dropout rate(more than half of all students) (The Economist, 2012) as 

the students have money worries and difficult schedules, meaning using data from first year 

students would give a false impression of whether the socioeconomic profiles of students 

coming out with a higher education degree has changed, especially as those from lower 

socioeconomic backgrounds are more susceptible to dropping out. 

2 Methodology 

Datasets 2.1 
For processing all the data and graphs the software R was used. As stated in the previous 

section the data used was from the socioeconomic questionnaires that are filled in alongside 

the ENADE test in Brazilian higher education institutions. Twelve separate datasets were 

used (one for each year being researched (2004-2016)) these were then combined into three 

datasets. The first contained the data from 2004, 2007, 2010, 2013 and 2016: this was used to 

analyse the students in Medical School. The second contained data from 2005, 2008, 2011 

and 2014: this analysed both Mathematics and Computing Science. The final dataset was of 

students in 2006, 2009, 2012 and 2015, this was for analysing Law School students. The data 

had to split it in this way as each year’s data only contained select courses and therefore 

subjects can only be analysed in those particular years. 

R packages such as “ggplot2” were used to create graphs displaying the findings, also the 

“reshape” package was used to format tables correctly. This software allowed for Pearson 

chi-squared tests to be carried out simply, these tests allow us to accept the null hypothesis or 
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reject it by the significance level of the p value, if p<0.01 this means the null hypothesis is 

rejected. 

Research Points 2.2 

R was used to research various variables that contribute to an individual’s socioeconomic 

background, these factors were: sex, family income, race, high school education and parental 

education. By transforming data for these variables into graphs and charts it lets us better 

view the changes that have taken place within the makeup of the higher education system. 

3 Results  

Only graphs showing race, family income and high school education are displayed in this 

section of the report as they display the most significant findings other graphs showing as 

well as tables (for private and public or day and night) can be found in the appendix. 

Medicine 3.1.1 
Medical School in Brazil as in the rest of the world is a very prestigious course to be accepted 

into and to complete with a degree. This has resulted in it being dominated by students from 

higher socioeconomic backgrounds who can afford to have the best high school education 

which has better prepared them for the extensive and thorough course. 

 

 

 

 

 

 

 

 

These graphs show that there has been 

little change within the socioeconomic  

background of Medical School students, as they  

are still mainly white and come from very well  

educated backgrounds, with 76.48% of student’s  

coming from private high schools (Figure 3.1.1.3). 

Family income shows the most change with a drop  

from 21.53% of students coming from the richest  

bracket of families (more than 30 minimum wages) 

in 2004, to only 9.46% in 2016 (Figure 3.1.1.1). 

Parental education is extremely high for all those in  

Medical School too, with figures consistently showing  

that over 60% of parents had achieved a degree or above (Figure 3.1.1.4) Medicine also saw a 

large increase in the number of females participating in the course (Figure 3.1.1.5). 

 

Figure 3.1.1.1 Figure 3.1.1.2 

Figure 3.1.1.3 
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Law 3.1.2 
Law School in Brazil has huge enrolment rates due to its diversity for future career paths as 

well as the higher rates of pay that are associated with the subject. Law degrees often tend to 

run in families as children follow their parents on this path. But in recent years this has 

changed in Brazil as people from lower socioeconomic backgrounds have decided to choose 

this path to follow as they have come to realise these benefits and due to the educational 

reforms that have taken place access has been easier for them. 

 

 

 

 

 

 

 

 

 

The graphs for Law School show significant  

change in certain areas of students socioeconomic  

profiles. There has been a 13.8% rise of non-white  

students in Law (Figure 3.1.2.1), and a 15.29% rise 

in students from families that earn “up to three 

minimum wages” (Figure 3.1.2.2), this shows that 

over the nine years (2006 – 2015) that this survey 

covers there has been a steady increase of those from 

more disadvantaged backgrounds. There was very 

little change in regard to sex for Law students 

(Figure 3.1.2.6). In terms of previous education, it 

has become fairer to students from public school with 48.12% of students in 2015 coming 

from these schools (Figure 3.1.2.3). The parental education of Law students is very high with 

both mothers and fathers earning predominately degrees themselves (Figure 3.1.2.4, Figure 

3.1.2.5). 

 

Mathematics 3.1.3 
Mathematics is one of the core subjects learnt and tested in all levels of Brazilian education 

(the other being Portuguese). Mathematics is not known for being a particularly high earning 

degree in relation to the possibilities of Law and Medicine, however due to it being a core 

subject many students that have not had a view of other possible courses may choose to fall 

back onto it, as in general people with a degree in Brazil make substantially more than those 

without one, these students are more likely to be from lower socioeconomic backgrounds. 

 

Figure 3.1.2.1 

Figure 3.1.2.3 

Figure 3.1.2.2 
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Mathematics has had a surge in the number of mixed 

race students increasing 18.08% from 2005 to 2014  

where these students now outnumber the white  

students (Figure 3.1.3.1). Figure 3.1.3.2 shows that  

students from lower income families have always  

been prominent in this course with only 0.1% coming  

from the wealthiest families, yet there has still been 

an increase of 36.24% in the number of students from 

families earning “up to three minimum wages”. This 

course is unusual in that the percentage of female’s fell  

over the duration (Figure 3.1.3.6). Mathematics students  

tend not to come from particularly well educated backgrounds with over 40% of fathers 

(Figure 3.1.3.4) and 30% of mothers (Figure 3.1.3.5) only gaining primary school education, 

whereas the pupils themselves have mainly always came from public high schools (Figure 

3.1.3.3).  

 

Computing Science 3.1.4 
Computing Science is ever growing in Brazil as more and more people attend this course in 

attempt to be on the forefront of major technological developments within the country. 

Computing Science has a lot of potential for students and this is likely to encourage those 

from all backgrounds to apply. 

 

 

 

 

 

 

 

 

 

Figure 3.1.3.1 
Figure 3.1.3.2 

Figure 3.1.3.3 

Figure 3.1.4.1 Figure 3.1.4.2 
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The results for Computing show that in the past 

there has previously been an equal split of students 

from public and private high schools but as of 2014 

more came from public schools (Figure 3.1.4.3). More 

Computing students are non-white than in the past 

with Figure 3.1.4.1 showing a steady increase in both 

black and mixed race students. Figure 3.1.4.2 shows 

that students in Computing are beginning to come  

from lower socioeconomic backgrounds with students 

from families earning “up to three minimum wages”  

increasing by 25% in nine years. The majority of  

Computing students’ parents completed upper secondary education and there has been an 

increase in the number with no previous schooling at all meaning those from less advantaged 

backgrounds are receiving more access to Computing courses (Figure 3.1.4.4). Computing 

still has a very clear divide between males and females and over the course of this research 

the gap has widened further with 82.6% of students being male in 2014 (Figure 3.1.4.5), 

women have been historically underrepresented in STEM fields of study (Miyake 2010) and 

from the results, the expansion policies in Brazil are not helping to reduce the gap. 
 

Overall Change 3.1.5 
In general, there has been significant changes in the socioeconomic profile of students in the 

selected courses, the main changes come under race, family income and which type of high 

school was attended, although there were changes in parental education and sex they are not 

very significant in comparison. The percentage of students coming from families with the 

lowest bracketed income (up to three minimum wages) has increased greatly, suggesting that 

the educational policies are successful at expanding access to students from disadvantaged 

socioeconomic background. The increasing diversity also suggests that the affirmative action 

policies are working to some degree, especially in Mathematics, as more and more non-white 

students are now completing their degrees. Across all researched courses the number of 

students coming from low-quality public schools has increased this suggests that policies that 

allocated places in public higher education institutions to students who studied in public high 

schools are effective. Overall students from lower socioeconomic backgrounds are benefiting 

from the educational reforms in Brazil as it has created a more equal education system, 

especially for those with less funds which is a great issue in Brazil. All courses show these 

positive changes however Medical School has progressed the least most likely due the field 

being so elite and difficult to access (even for privileged students), and therefore the rest of 

this report will focus on Law School, Mathematics and Computing Science as there is no 

necessary reason to search for changes within the subsets of Medical School when the overall 

change is so low in itself. 

Public and Private University 3.2 
As mentioned earlier there are considerable difference between private and public institutions 

in Brazil and it’s important to research this in order to not make generalisations about the 

divide. Comprehensive tables can be found in the appendix for these results. The main 

analysis of this section was done using chi-square tests as to whether the variable affected 

which type of institution students entered. 

Figure 3.1.4.3 
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Law 3.2.1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chi- Square Results 

 

Mathematics 3.2.2 

 

 

 

 

 

 

 

Race 

 2006-  X2- 42.15736, d.f = 3, p < 0.001 

 2015 - X2- 3.86979, d.f = 3, p= 0.276 

High School Education 

 2006-  X2- 300.8247, d.f = 4, p < 0.001 

 2015 - X2- 1592.973, d.f = 4, p < 0.001 

 

Family Income 

 2006-  X2- 83.40084, d.f = 3, p < 0.001 

 2015 - X2- 866.9885, d.f = 3, p < 0.001 

Mothers Education 

 2006-  X2- 354.078, d.f = 4, p < 0.001 

 2015 - X2- 2149.946, d.f = 4, p < 0.001 

 

Sex 

 2006-  X2- 28.02522, d.f = 1, p < 0.001 

 2015 - X2- 183.2384, d.f = 1, p < 0.001 

 

Fathers Education 

 2006-  X2- 273.3705, d.f = 4, p < 0.001 

 2015 - X2- 1535.568, d.f = 4, p < 0.001 

 

Figure 3.2.1.2 
Figure 3.2.1.1 

Figure 3.2.1.4 

Figure 3.2.2.1 

Figure 3.2.1.3 

Figure 3.2.2.2 
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Chi- Square Results 

 

Computing Science 3.2.3 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chi – Square Results 

Chi – Square Results 

Race 

 2005-  X2-137.1377, d.f. = 3, p < 0.001 
 2014 - X2-379.5414, d.f. = 4, p < 0.001 

 

High School Education 

 2005-  X2-   18.33013, d.f. = 4, p < 0.01 

 2014 – X2 -37.07773     d.f. = 4, p < 0.001 

 

Family Income 

 2005-  X2- 68.33014, d.f. = 3, p < 0.001 

 2014 - X2- 191.2711, d.f. = 3, p < 0.001 

 

Mothers Education 

 2005-  X2 - 35.29487     d.f. = 4, p < 0.001 

 2014 - X2- 49.25846     d.f. = 4, p < 0.001 

 

Sex 

 2005-  X2- 93.45713, d.f. = 1, p < 0.001 

 2014 - X2- 484.7732, d.f. = 1, p < 0.001 

 

Fathers Education 

 2005-  X2- 39.07632     d.f. = 4, p < 0.001 

 2014 - X2 70.0515     d.f. = 4, p < 0.001 

 

Figure 3.2.2.3 Figure 3.2.2.4 

Figure 3.2.3.4 

Figure 3.2.3.2 
Figure 3.2.3.1 

Figure 3.2.3.3 
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Chi – Square Results 
Race 

 2005-  X2- 7.867644, d.f. = 4, p = 0.096  
 2014 - X2- 186.5795     d.f. = 4, p < 0.001 

 

High School Education 

 2005-  X2- 43.30891, d.f. = 4, p < 0.001 

 2014 – X2 - 36.03104     d.f. = 4, p < 0.001 

 
Family Income 

 2005-  X2- 14.67788, d.f. = 3, p < 0.01  

 2014 - X2-  86.53757     d.f. = 3, p < 0.001 

 

Mothers Education 

 2005-  X2 - 73.80931, d.f. = 4, p < 0.001 

 2014 - X2- 123.299     d.f. = 4, p < 0.001 

 
Sex 

 2005-  X2- 1.807191, d.f. =1, p = 0.179  

 2014 - X2- 173.4974     d.f. = 1, p < 0.001 

 

Fathers Education 

 2005-  X2- 74.64382, d.f. = 4, p < 0.001 

 2014 - X2 - 121.3621, d.f. = 4, p < 0.001 

 

 

Change in Public and Private 3.2.4 
Before analysing the above results it’s important to note that enrolment in Brazilian 

universities in the last two decades has increased greatly and due to private universities being 

easier to access the number of students opting into these institutions is much greater than 

those going to public institutions (77.07% of all enrolled students in 2016 attended private 

institutions). Once again change is mainly seen in race, family income and type of high 

school the students attended, however more change appears to be occurring within the 

prestigious public universities. For example, when looking at the graphs for family income it 

can be seen that in Computing there was a 30.16% increase in those from the poorest income 

bracket in public institutions and a 34.2% increase in Mathematics (whereas in private 

universities they increased 21.74% and 31.95% respectively). Looking at the graphs for high 

school education in 2005 or 2006 (if not above located in the appendix) a common trend can 

be seen, more students from private high schools went on to enrol in public universities, 

however nine years later there has been an increase in the number of students from public 

high schools (especially in both public and private aspects of Computing with a 16% and 

14% increase in students that attended low-quality public schools, respectively). Both types 

of higher education are becoming more diverse (public at a quicker rate than private) in terms 

of the race of students with very similar changes to the first research question. The chi – 

square tests highlighted in yellow show significant evidence that, that particular variable did 

effect which type of university the students progressed too. The ones highlighted in red show 

change that occurred between the two years analysed, for instance when looking at race in 

Law School we can see that in 2006 race did have an effect on which type of university 

students would end up going to but by 2015 this had changed so that race had no effect on the 

type of universities students entered. In Mathematics there seem to be no significant change 

on the effectiveness of the variables, this could be due to this course already having large 

numbers of students from lower socioeconomic backgrounds, hence the increase was not 

registered. Computing shows that both race and sex affected which type of university 

students went to in 2005 but by 2014 these factors no longer affected their likelihood of 

attending particular institutions. These results show that the policies put in place have also 

had an effect on the type of university as those with lower socioeconomic backgrounds are 

increasingly finding their way into the prestigious public institutions. 
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Day and Night Courses 3.3 
The analysis for day and night courses is very similar to that of the public and private 

universities. The reason it’s important to look at the change between the time of day students 

attend university is because it’s more likely that poorer students attend at night in order to 

support themselves financially and it will be interesting to see whether the policies 

implemented to help those from lower socioeconomic backgrounds have allowed these 

students to attend during the day instead. 

Law 3.3.1 

 

 

 

 

 

 

 

Chi – Square Results 

 

Mathematics 3.3.2 

 

 

 

 

 

 

 

Race 

 2006 - X2 - 7.730775, d.f. = 4, p = 0.102 

 2015 – X2 - 102.8814, d.f. = 4, p < 0.001 

 

High School Education 

 2006-  X2 _ 977.62, d.f. = 4, p < 0.001 

 2015 - X2 - 5366.997, d.f. = 4, < 0.001 

 

Family Income 

 2006 - X2 - 539.9103, d.f. = 3, < 0.001 

 2015 - X2 - 2972.323, d.f. = 3, < 0.001 

 

Mothers Education 

 2006-  X2- 710.9116, d.f. = 4, p < 0.001 

 2015 - X2 - 3499.417, d.f. = 4, p < 0.001 

 

Sex 

 2006- X2 -  397.0839, d.f. = 1, p < 0.001 

 2015 - X2 - 1 1131.872, d.f. = 1, p < 0.001 

 

Fathers Education 

 2006 - X2 - 689.9677, d.f. = 4, p < 0.001 

 2015 - X2 - 3332.807, d.f. = 4, p < 0.001 

 

Figure 3.3.1.2 Figure 3.3.1.1 

Figure 3.3.2.1 
Figure 3.3.2.2 
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Chi-Square Results 

 

Computing Science 3.3.3 

 

 

 

 

 

 

 

 

Chi – Square Results 

 

Change in Day and Night Courses 3.3.4 
In Brazilian universities night courses are very common with 52% of people taking them 

instead of day courses as of 2016. The results are very similar to the other research questions 

showing great increase of students from families with an income of “up to three minimum 

wages”, as well as increases in non-white students and those from public high schools, in 

Race 

 2005-  X2- 42.42297, d.f. = 4, p < 0.001 

 2014 - X2- 81.89534, d.f. = 4, p < 0.001 

 

High School Education 

 2005-  X2-   34.1229, d.f. = 4, p < 0.001 

 2014 – X2 - 104.7209, d.f. = 4, p < 0.001 

 

Family Income 

 2005-  X2- 22.30628, d.f. = 3, p < 0.001 

 2014 - X2- 1 31.10539, d.f. = 3, p < 0.001  

 

Mothers Education 

 2005-  X2 - 25.03929, d.f. = 4, p < 0.001 

 2014 - X2- 25.6067, d.f. = 4, p < 0.001 

 

Sex 

 2005-  X2- 1.224034, d.f. = 1, p < 0.001 

 2014 - X2- 0.4995896, d.f. = 1, p < 0.001 

 

Fathers Education 

 2005-  X2 54.94382, d.f. = 4, p < 0.001 

 2014 - X2 47.40047, d.f. = 4, p < 0.001 

 

Race 

 2005-  X2- 8.771436, d.f. = 4, p = 0.067 

2014 - X2- 67.7276, d.f. = 4, p < 0.001 

High School Education 

 2005-  X2- 259.4449, d.f. = 4, p < 0.001 

 2014 – X2 - 211.5636, d.f. = 4, p < 0.001 

 

Family Income 

 2005-  X2- 103.580, d.f. = 3, p < 0.001 

 2014 - X2- 34.57014, d.f. = 3, p < 0.001 

 

Mothers Education 

 2005-  X2 - 311.0522, d.f. = 4, p < 0.001 

 2014 - X2- 154.0308, d.f. = 4, p < 0.001 

 

Sex 

 2005-  X2 8.392014, d.f. = 1, p < 0.001  

 2014 - X2- 61.36031, d.f. = 1, p < 0.001 

 

Fathers Education 

 2005-  X2- 264.2558, d.f. = 4, p < 0.001 

 2014 - X2 - 83.02411, d.f. = 4, p < 0.001 

 

Figure 3.3.3.1 Figure 3.3.3.2 
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other words lower socioeconomic backgrounds. If we compare day to night we see more 

accurately which types of student are studying these courses, such as more men study at night 

than during the day, this is most likely due to them working in order to provide for their 

families. Consistently those from public high school’s study at night, again this could be due 

to coming from poorer families and having to pay their way through their education. From 

the results it appears that those from lower socioeconomic backgrounds are more likely to 

study at night time and this is what was previously expected. In regards to the chi – square 

tests (which are analysing whether or not each variable had an effect on what time of day 

students attended higher education) very few show change over the nine years of this 

research, the ones which do are highlighted (in the same way as public and private). 

Conclusion 3.4 
Overall we see a clear increase in students from lower socioeconomic backgrounds across a 

wide variety of courses. Elite courses such as medicine are slightly behind, but improving 

steadily as the expansion of the higher education system continues. The policies put in place 

in the early 2000s by the Brazilian government have made a significant change in the number 

of students coming from low income families. The affirmative action policies have increased 

the number of mixed race students substantially implying that these policies have been 

successful however looking at the makeup of the Brazilian population (which shows that 

Brazil is a majority-minority with 52.3% of Brazilians identifying as non-white) the results 

are far less impressive (IGBE, 2010). Yet the progress that has been made for students from 

lower socioeconomic backgrounds should not be diminished. Prestigious public universities 

are also becoming more diverse, as was expected due to the majority of policies being aimed 

at these institutions. This can be explained by the class shifts as people from lower 

socioeconomic backgrounds are more likely to attend these universities at night, whereas 

those from advantageous backgrounds attend during day shifts. To further improve the 

chances of those from lower socioeconomic backgrounds in the higher education system, the 

Brazilian government need to focus on the lower years of schooling. As of 2010 Brazil had 

an adult literacy rate of 9.6% (IGBE, 2010), the country needs to work on improving this as 

those who are illiterate most likely come from lower social classes, and this is a skill they 

should have learned in basic schooling which would have gave them the tools and potential to 

carry on within education and further the expansion of the higher education system. The 

government also need to educate students more about the financial and general benefits of 

gaining a higher education degree, as this will encourage more students to study harder and 

achieve the required marks on the competitive entrance exam and in return increase social 

mobility in Brazil. 

4 Evaluation 

This research could have been done differently: by varying the selection of courses different 

results may have been provided. Also different methods of creating results could have been 

used such as logistic regression which would have allowed the creation of an algorithm which 

could then be used to make predictions on how certain variables (such as, parental education 

and race) would affect the chances of students attending a course at a public or private 

institution, as well as during day or night shifts. If this research was to be continued it would 

be appropriate to investigate those students that drop out between their first and final year to 



Higher Education Inequalities in Brazil  Katelynn Pringle 
 

 
 

discover which type of socioeconomic background they were from and if the dropout rate has 

changed over the same twelve-year time period (which would tell us more about the success 

and failures of the expansion of the higher education system). Also comparing the results to 

the greater Brazilian population would be useful as it would allow comparisons to be made 

with the general population and see how the socioeconomic profile of students varies from 

that of non-students, giving a better view of how far the system still has to come. 
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Figure 3.1.4.4 Figure 3.1.4.5 

Figure 3.2.2.6 Figure 3.2.2.5 

Figure 3.3.3.4 
Figure 3.3.3.3 
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Figure 5.2 

Figure 5.1 
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Figure 5.3 

Figure 5.4 
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Figure 5.5 

Figure 5.6 
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